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Abstract: Foreign language teaching encompasses concepts, such as mother tongue, target language, and
mediator language. There have been ongoing debates about which language should be used in foreign language
teaching, for what purpose and when, whether it is sufficient to use only the target language, and the benefits or
drawbacks of using the students' mother tongue. Teaching Turkish to foreigners involves instructing individuals
whose mother tongue is not Turkish. This study aims to determine the roles of languages other than the target
language in the classroom while teaching Turkish as a foreign language, and obtain the opinions of students and
teachers. This study is conducted using phenomenology, one of the qualitative research designs. In the present
study, the opinions of 20 Turkish language teachers working at TOMER, which is affiliated with a state
university in 2024, and 20 students who learn Turkish as a foreign language are sought about regarding the roles
of languages other than the target language in the classroom while teaching Turkish as a foreign language. The
opinions are collected through a semi-structured interview form, and the data are analyzed by content analysis.
The findings revealed different perspectives on using other languages besides the target language in teaching
Turkish as a foreign language. It was concluded that maintaining a balance between exposure to the target
language and fostering comprehension is essential for effective Turkish language teacher.

Keywords: Foreign language teaching, mediator languages, mother tongue, target language, teaching Turkish to
foreigners.

YABANCILARA TURKCE OGRETIMINDE HEDEF DiL DISINDA KULLANILAN
DILLERE ILISKIN OGRETMEN VE OGRENCi GORUSLERI

Arastirma Makalesi
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Ozet: Yabanci dil 6gretimi; ana dil, hedef dil ve araci dil gibi kavramlari icerir. Yabanci dil 6gretiminde hangi
dilin hangi amacgla ve ne zaman kullanilacagi, yalnizca hedef dilin kullanimmm yeterli olup olmadig1 ve
ogrencilerin ana dillerini kullanmalarinin ne tiir yarar ya da zararlar dogurabilecegi iizerine tartigmalar devam
etmektedir. Yabancilara Tiirk¢e O6gretmek, ana dili Tiirkge olmayan kisilerin iletisim araci olarak Tiirkge
o0grenmelerine yardimct olmayr amaglayan bir siiregtir. Bu ¢aligma, yabanct dil olarak Tiirk¢e gretirken hedef
dil digindaki diger dillerin smifta oynadigi rolleri belirlemeyi ve dgrenciler ile 6gretmenlerin goriislerini almay1
amaclamaktadwr. Bu c¢alisma, nitel arastirma tasarimlarindan biri olan fenomenoloji kullanilarak
gerceklestirilmistir. Arastirmada 2024 yilinda bir devlet iiniversitesine bagli TOMER'de ¢alisan 20 Tiirkge
ogretmeni ve Tiirk¢eyi yabanct dil olarak 6grenen 20 6grencinin, Tiirkgenin yabanci dil olarak 6gretiminde
siifta hedef dil digindaki diger dillerin kullanimina iligkin goriisleri alinmistir. Goriigler, yari yapilandirilmig
goriisme formu ile toplanmis ve veriler, igerik analizi ile incelenmistir. Bulgular, yabanci dil olarak Tiirkge
ogretiminde hedef dilin yan1 sira diger dillerin kullanimina iligkin farkli bakis agilarmi ortaya koymustur. Etkili
Tiirkge Ogretimi i¢cin hedef dile maruz kalma ile anlama becerisinin gelistirilmesi arasinda bir denge
kurulmasinmn gerekli oldugu sonucuna varilmastir.

Anahtar Kelimeler: Ana dili, araci diller, hedef dil, yabanci dil 6gretimi, yabancilara Tiirk¢e 6gretimi.
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Introduction

Language is a set of symbols, signs, and rules, through which people communicate, unite,
learn, express, and share their experiences. It is a tool that unites people and creates a
common world of meaning. It both facilitates understanding and determines the dynamics of
communication. Language is a tool that meets the needs of people to know and communicate
(Buran, 2006). Language is an element that people use in their social relations with each other
at every point in life. Human beings acquire language with a certain effort. Actions, such as
hearing, noticing, perceiving, and thinking at the beginning of these efforts, are reinforced by
education (Banguoglu, 2007). Language and learning are inextricably linked (Glines, 2014). A
good learning process requires strong language skills, and strong language skills enable better
learning.

The mother tongue, foreign languages learnt, and common languages used are language
structures that enable communication. The teaching and communication languages used by
teachers and students in language teaching include the foreign language, the target language,
and the mediator language. To ensure conceptual clarity, the meanings of these terms will be
clarified first.

Foreign language is defined in the Main Dictionary of Science and Art Terms (2023) prepared
by the Turkish Language Association as “A language taught to students outside their mother
tongue to contribute to their academic, social, and professional development, such as French,
German, and English.” As Durmus (2019b) states the term foreign language can be used for
teaching purposes in a country where the target language is not spoken as a mother tongue.
Foreign language learning means meeting another language and culture other than one's
mother tongue (Barin, 2004). Learning a foreign language largely means thinking in that
language. The fact that the elements heard or read can be understood only after being
translated into the mother tongue shows that the foreign language has not been comprehended
(Baskan, 2006).

The target language is the language that the learner learns as a foreign or second language (it
can be three or more languages) (Durmus, 2019b). The target language can also be defined as
a specific language an individual wants to learn, use or work on. The use of the target
language in the context of language teaching methods has still been widely discussed in the
literature. Although learners of a language have different goals in learning the target language,
each learner should have enough command of the target language to be able to communicate
at a basic level. In other words, using the skills of comprehension by listening and reading in
the target language, using the skills of expression by speaking and writing, and
communicating with people at a basic level should be the primary goal of everyone who
learns a language (Dogan, 2014).

Mediator language is the language used for a specific purpose. Mediator language is defined
as ‘the language that functions as a communication tool for teachers and learners’ (Durmus,
2019b). In language teaching, an instructor who is a native speaker of the target language may
need a common language other than the target language to communicate effectively, since not
all learners in multilingual classes may share the same mother tongue. In this context, the
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lingua franca plays a critical role as a learning or communication tool even though it is not the
primary target language. In teaching methodology research, there are a significant number of
studies that recommend to use a target language in the learning process and also prove its
necessity (Adigiizel et al., 2017; Crawford, 2004; Celik, 2008; Denizer, 2017; Durmus, 2018;
Eldridge, 1996; Kayaoglu, 2012; Kurt & Kurt, 2015; McMillan et al., 2011; Nazary, 2008;
Savl1 & Kalafat, 2014; Simsek, 2010; Turhanli, 2018; Ustiinel et al., 2005; Yavuz, 2012).

The link between language and education stems from the fact that language is the basic
element of access to education. Language is used as an active tool in the learning process, and
this process continues throughout a person’s life. Language also plays an important role in
mental activities, such as thinking and questioning (Zeyrek, 2020). Given the fundamental
role of language in both education and cognition, it is essential to examine how these
functions are reflected in contemporary language teaching methods and approaches. Looking
at language teaching methods and approaches, three distinct perspectives emerge in this field
(Unver, 2020). The first view argues that foreign language learners should only be exposed to
the target language to develop their communication skills. The second view states that using
only the target language will not be sufficient in language teaching and that using the
student’s mother tongue or another mediator language will make learning more efficient. The
third view states that the amount of use of the target language in foreign language teaching
and the situations in which it is used should vary.

In foreign language teaching, the language used/to be used by teachers and students has not
been fully decided. There have been ongoing debates about which language should be used,
for what purpose and when, whether it is sufficient to use only the target language, and the
benefits or harms of using the students’ mother tongue. In addition, whether it is correct to use
an intermediary language other than the mother tongue and the target language are questions
that teachers and students are curious about (Unver, 2020). Many studies have been conducted
both internationally and nationally, on the choice of language in foreign or second language
teaching, including the reasons, extent, context, and effects of using the target language, the
learner's mother tongue, or a mediator language (Adigiizel et al., 2017; Crawford, 2004;
Celik, 2008; Denizer, 2017; Durmus, 2018; Eldridge, 1996; Kayaoglu, 2012; Kurt & Kurt,
2015; McMillan et al., 2011; Nazary, 2008; Savli & Kalafat, 2014; Simsek, 2010; Turhanli,
2018; Ustiinel et al., 2005; Yavuz, 2012)

In language teaching classes, when, how often, and in what order to use the target language,
the mediator language, and the mother tongue depending on the levels and teaching contexts
are an important challenges in developing the pedagogical reasoning skills of the instructors
and managing the teaching process (Durmus, 2019a). When international studies are
examined, it is observed that the use of mother tongue in foreign language teaching can have
both beneficial and limiting effects. In general, controlled and limited use of the mother
tongue contributes to foreign language development, especially at beginner and intermediate
levels. The native language is particularly effective for explaining complex topics, giving
instructions, increasing motivation, and building a sense of confidence in the classroom
environment. However, frequent and unplanned use of the native language may hinder the
development of the target language and has negative effects on the learning process. For this
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reason, it is emphasized that the use of a balanced approach to mother tongue should be
adopted. It has been proven that the use of the combination of native and target language by
teachers and students in accordance with the classroom environment strengthens
communication and facilitates learning processes (Unver, 2020). Generally, instructors’
attitudes toward the use of the mother tongue are seen as “banning it completely”, “using it as
little as possible”, or “consciously legitimizing its use in certain situations”. For nearly a
century, there has been a widespread theoretical view that the use of the mother tongue in
classroom communication should not be permitted. Eldridge (1996) argues that this restriction
aims to increase learning efficiency by maximizing time spent in the target language.
However, there is no empirical evidence to support the claim that limiting mother tongue use

necessarily enhances learning efficiency.

Studies suggest that the use of mother tongue in a selective and controlled manner can be
beneficial rather than implementing a complete ban (Adigiizel et al., 2017; Crawford, 2004;
Celik, 2008; Denizer, 2017; Durmus, 2018; Eldridge, 1996; Kayaoglu, 2012; Kurt & Kaurt,
2015; McMillan et al., 2011; Nazary, 2008; Savli & Kalafat, 2014; Simsek, 2010; Turhanli,
2018; Ustiinel et al., 2005; Yavuz, 2012). Using the mother tongue as a tool that contributes to
the development of the target language can lead to more productive results for both students
and instructors. Especially until proficiency in the target language is achieved, the mother
tongue can be used as a supportive tool in foreign language teaching.

The Turkish language has become an important language learnt and demanded by foreigners
at home and abroad (Biiyiikikiz, 2014). One of the studies on teaching Turkish as a foreign or
second language in the national context was conducted by Ergin (2013), which concluded that
the use of a language other than the target language, especially the native language of the
learners, is essential in teaching Turkish as a foreign language. But since learners have
difficulty in understanding, when they experience a hard a situation, that will cause confusion
and dislike of the lesson (Ergin, 2013). In another study, Biger (2017) stated that using the
mother tongue as an auxiliary tool is useful in explaining beginner-level and abstract topics.
Although there are different discussions about the role of mother tongue in foreign language
teaching, it cannot be denied that it has an important place in this process. Individuals who
think in the world of their own language perceive foreign languages within a similar cognitive
framework.

1. The Purpose of the Research

This study aims to determine the perspectives of teachers and learners on the languages other
than the target language used in the classroom during teaching Turkish as a foreign language.
In the literature, there are various discussions on the role of different languages (e.g., target
language, students’ mother tongue, and lingua franca) used in the classroom during foreign
language teaching. The aim of this study is to determine the functions of languages other than
the target language used in the classroom during foreign language teaching and to collect the
views of teachers and students on this issue. Internationally, numerous studies have examined
the use of target languages in language teaching (Atkinson, 1987, 1993; Cook & Hall, 2013;
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Cook, 2001; Cummins, 2007; Freeman & Anderson, 2011; Harbord, 1992; Krashen, 1985;
Macaro, 2001, 2009; Richards & Rodgers, 2001; Schweers, 1999; Willis, 1997).

However, there are few studies in Turkey. While most existing studies in Turkey address
general language teaching practices or classroom communication patterns, very few address
the systematic teaching of the target language in teaching Turkish as a foreign language. This
study stands out because of how and to what extent it directly examines the target language in
Turkish-medium classrooms. Thus, this research can provide valuable insights into the roles
of languages used in the classroom during the teaching of Turkish as a foreign language. The
problem statement of this research was determined as “What is the use of the target language
and the functions of languages other than the target language in teaching Turkish as a foreign
language?”’

2. Method

This part includes information about the research model, the teachers and students who
comprise the study group, the data collection tool used in the research, the procedures for data
collection and analysis, and the measures taken to ensure the validity and reliability of the
research.

2.1. Research Design

Qualitative research has been emphasized as an approach that highlights participants’
perspectives, facilitates exploration and fosters understanding, and utilizes qualitative data
collection methods such as interviews, observations, and document analysis. As stated by
Yildirim and Simsek (2021), qualitative research has been defined as an effort to investigate
and comprehend social phenomena within their natural context.

In this study, the phenomenology method, one of the qualitative research methods, has been
employed. Phenomenology was first defined by Kant, and the earliest significant studies in
this field have been carried out by the philosopher Edmund Husserl (Moran, 2000).
Phenomenology has been described as an approach developed to understand the differences
between the apparent and the essential. Its main aim is to understand universal experiences
and to analyze the meanings of these experiences. Originating from psychology and
philosophy, phenomenology has enabled researchers to examine the shared experiences of
individuals regarding a particular phenomenon. In this study, by analyzing the experiences of
a small number of individuals, the researcher aims to understand the essence under
investigation through the data obtained (Giorgi, as cited in Creswell, 2014). The
phenomenological method has been preferred in this study to determine the perspectives of
teachers and students on the use of mediators and mother tongue while learning Turkish as a
foreign language and to reveal the meanings of these experiences.

2.2. Participants

This study was conducted in 2024 with Turkish language teachers working at TOMER,
affiliated with a state university, and foreign students who learn Turkish in that institution.
For the present study, the opinions of 20 Turkish language teachers and 20 students were
taken. Participants were selected randomly.
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Data on the characteristics of the teachers participating in the study are presented in Table 1.

Table 1

Characteristics of the Participants (Teacher)

f % Total Number
Male 4 20
Gender Female 16 80 20
22-30 15 75
Age 31-40 3 15 20
41 and above 2 10
Educational Bachelor's degree 6 30 20
Background Graduate degree 14 70
- year 11 55
Ei &]‘rfrﬁ . 2.3 year 5 25 20
4 and over 4 20
Participants Levels of Experience Skills Taught
Tl A2-B2 Listening - Speaking
T2 Al-A2-B2-C1 Listening- Speaking- Reading- Writing
T3 Al-Bl Speaking
T4 Al-B2 Listening - Writing
T5 A2-B1-B2-C1 Academic Turkish-Listening-Speaking-Reading
T6 Al-A2-B1-B2-C1 Grammar-Listening-Speaking-Reading-Writing
T7 A2-C1 Writing
T8 Al-A2-B1-C1 Listening- Speaking- Reading
T9 Al-A2-B1-B2 Listening-Speaking-Reading-Writing
T10 Al-B1-B2 Listening-Speaking-Reading
T11 B1-B2 Speaking
T12 Al-A2-B1-B2-C1 Grammar-Listening-Speaking-Writing
T13 Al-A2-B1-B2 Grammar-Writing-Speaking
T14 Al-A2-B1-B2-C1 Grammar-Listening-Speaking
T15 B1-C1 Grammar
T16 Al-A2-B1-B2-C1 Grammar-Listening-Speaking-Reading-Writing
T17 Al-B1-Cl Listening-Reading-Writing
T18 Al-A2-B1-B2-C1 Grammar-Listening-Speaking-Reading-Writing
T19 Al-B1 Writing
T20 Al-A2-B1-B2-C1 Grammar-Listening-Speaking-Reading-Writing

When examining the demographic and professional profile of the 20 faculty members who
participated in the study, it was found that 80% of the group were women, 75% were young
educators aged 22-30, and the vast majority of participants (70%) held a postgraduate degree.
In terms of professional experience, 55% of the participants had 1 year of TOMER
experience, while 45% had 2 years or more. Participants (T1-T20) taught at different course
levels ranging from Al to C1, covering the skills of listening, speaking, reading, writing, and
grammar. In this context, some educators teach all skills in an integrated manner, while others
(such as T3, T7, T11) focus only on specific skill areas.
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Data on the characteristics of the students participating in the study are presented in Table 2.
Table 2

Characteristics of Participants (Student)

f % Total Number

Male 11 55

Gender Female 9 45 20
18-21 17 85

Age 22-25 3 15 20
26 and above 0 0
. High School 3 15

Eg;fg::)oun:(; Associate Degree 1 5 20
Bachelor’s Degree 16 80
Azerbaijan 1 5
Indonesia 5 25
Morocco 2 10
Palestine 2 10

Country Kazakhstan 3 15 20
Egypt 1 5
Sudan 1 5
Yemen 5 25
B2 13 65

Level c1 7 35 20

When examining the demographic profile of the 20 students who participated in the study, it
was found that 55% of the participants were male and 45% were female, and that a large
majority of the group (85%) were between the ages of 18 and 21. In terms of educational
background, 80% of the participants were at the undergraduate level. There was diversity in
the country distribution, with Indonesia (25%) and Yemen (25%) having the highest
representation rates, followed by Kazakhstan (15%), Morocco (10%), and Palestine (10%). In
terms of language proficiency, 65% of the students are at the B2 level, while 35% are at the
C1 level.

2.3. Data Collection Tool

In this study, data were collected through a semi-structured interview. Semi-structured
interviews are described as instruments designed to elicit in-depth and comprehensive
information (Akman Dombekci & Erisen, 2022). This research focuses on obtaining the
opinions of instructors and students regarding the use of languages other than the target
language in the classroom while teaching Turkish as a foreign language. The interview
questions were prepared to elicit appropriate responses to the main research questions. The
interviews were conducted face-to-face. The data collection process lasted for two weeks. All
interviews were transcribed on a semi-structured interview form prepared by the researcher.
Ethical principles were meticulously observed throughout the research. Informed consents of
all participants were taken, and the purpose, scope, process, and potential implications of the
study were clearly explained to them. Participants took in the study voluntarily and were
informed that they could withdraw from the research at any time. The study utilized a semi-
structured interview form, a literature review, and relevant methodological procedures. To
enhance the scope and clarity of the interview items, the draft form was presented to two field



ULULULINN Necla Akyildiz / Banu Ozdemir @ 119

experts for review, and necessary adjustments were made based on their feedback. To test the
effectiveness and clarity of the focused interview, a pilot study was conducted with a small
group of participants who were not included in the actual study sample. The clarity of the
questions were assessed during the pilot study. Some sentences were simplified based on the
results obtained. The form was further strengthened through a joint evaluation of the
development process and the pilot findings. For reliability, the same question structure was
meticulously maintained throughout the interviews, avoiding leading statements, and ensuring
consistent implementation during the entire interview process. Furthermore, to ensure
consistency in coding during data analysis, a second researcher conducted an inter-coder
agreement check, and a high level of agreement was achieved. These practices ensured that
the research was conducted in accordance with ethical standards.

2.4. Data Analysis

According to Creswell (2012), data analysis in qualitative research began with examining the
data to construct an overall understanding. The data need to be evaluated so that the
researcher can determine whether additional information is required to support the dataset.
The next stage is the coding of the data. According to Yildirim and Simsek (2021), the main
purpose of content analysis is to identify the concepts and relationships necessary to explain
the collected data. In content analysis of the present study, data were examined in detail.
Accordingly, coding was carried out on the semi-structured interview forms completed by
Turkish language teachers and foreign students learning Turkish, and the data were subjected
to content analysis. The coding process was conducted manually. During the analysis phase,
all interview transcripts was read in detail, after which initial codes have been generated.

Data from a total of 40 participants — 20 students and 20 teachers — were analyzed. To
enhance the reliability of the coding process, two researchers participated in the analysis, and
the codes generated by both researchers were compared and cross-checked. Consistency
between the codes was assessed, disagreements were resolved through discussion, and a
common coding framework was established. This process ensured that the data analysis was
both consistent and reliable. Purposive sampling was used in the sampling process; 20
students and 20 teachers were included to increase data diversity within the scope of the
study. This approach strengthened the validity and depth of the analysis. Themes were
categorized based on topics frequently emphasized by the participants.

2.5. Validity and Reliability

To ensure that the scope of the meeting was maintained, summary questions were presented to
two field experts. Written feedback from the experts was collected and comprehensively
evaluated, including comments on clarity, alignment with the research purpose, and structural
development. Several questions were revised based on the experts’ suggestions, and the form
was finalized accordingly.

To ensure inter-rater reliability, the coding process was carried out independently by two
researchers, after which the codes were compared and consensus was established. Differences
in coding between the researchers were reconsidered based on the relevant data items, and a
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consensus decision was reached regarding the logic of maintaining and retaining themes. This
process strengthened the reliability of the content analysis.

3. Findings

Content analysis of findings from semi-structured interviews revealed three main categories
reflecting teachers’ and students’ perspectives on the use of languages other than Turkish in
foreign language classrooms. These titles were categorized as follows: (1) those who prefer to
speak only in the mother tongue, (2) those who state that another language can be spoken
besides the target language in necessary/essential situations, and (3) those who do not see any
problem in using another language besides the target language. It is seen that the teachers and
students gave various answers to the question about which languages other than Turkish can
be used in the classroom while teaching/learning Turkish as a foreign language. In this
section, teachers’ perspectives are presented first, followed by students’ views for each
question.

3.1. Teachers’ Insights
3.1.1. Those Who Prefer to Speak Only in Their Mother Tongue

6 teachers support exclusive use of the mother tongue. The teachers generally gave answers to
the question ‘Which languages can be used?’ with limitations at various levels. Some
instructors (T6, T12, T16) argued that only Turkish should be used in the classroom and
rejected the use of other languages stating that doing it might negatively affect students’
Turkish thinking skills. The teachers gave various answers to the question “How often can it
be used?”. When the opinions are analyzed, T6 and T16 have a clear line that foreign
language should not be used at all. When the opinions of the teachers about the situations in
which languages other than Turkish can be used in the classroom in teaching Turkish as a
foreign language, T6 showed a definite attitude by saying “It should not be used at all.”

When examining the opinions of the teachers about at which levels other languages other than
Turkish can be used in the classroom in teaching Turkish as a foreign language; “T6: should
not be used at all” and continued to maintain his/her clear attitude. Participant T1 suggested
focusing entirely on the target language at the B2 and C1 levels. Participants, such as T11 and
T10, agreed that other languages other than the target language should not be used after B1
level. When examining the opinions of the teachers about the positive aspects of using
languages other than Turkish in the classroom in teaching Turkish as a foreign language, T6
states that the use of another language slows down the learning of the target language: “The
more the student uses the language they know, the less they use the target language.”
Similarly, T16 stated that the use of a different language hinders thinking in Turkish and
therefore argued that thinking in the target language requires constant encouragement. T10,
on the other hand, took an even stronger stance emphasizing that only the target language
should be used in the classroom: “The lingua franca gives students confidence and distances
them from the target language.”

When analyzing the opinions of the teachers about the negative aspects of using languages
other than Turkish in the classroom in teaching Turkish as a foreign language, it was found
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that several teachers viewed such use as a barrier to effective language learning. T6 stated that
the use of languages other than Turkish in the classroom slows down individual progress in
learning Turkish and limits the interaction in the classroom. In this regard, T6 emphasized the
lack of social cohesion by saying “Students with the same language can group among
themselves, which reflects negatively on the classroom.” Similarly, T11 argued that the target
language cannot be learnt without exposure and that the use of other languages would
negatively affect the teaching process. Several teachers stated that the use of other languages
in the classroom could lead to laziness and the lack of effort in the long run. T1 emphasized
that students’ get used to the ease of using the language they know may cause inadequacy in
the target language. She supported this view by saying, “Because it is easier, they will use the
language they know, and the frequency of using the target language will decrease.” T15, on
the other hand, stated that the use of other languages may cause boredom and loss of
motivation among the students, and especially in classes with a dense language group, time
loss may increase.

3.1.2. Those Who Stated That another Language Can Be Spoken Besides the Target
Language in Necessary/Essential Situations

10 teachers support that, in necessary situations, the use of another language can be allowed at
beginner levels, for explaining abstract or complex concepts, and for enhancing motivation or
facilitating comprehension.

In response to the question “Which languages can be used?” the teachers generally answered
“languages that can be considered more universal, such as English and Arabic.” Teachers,
such as T14 and T15, stated that major languages such as English or Arabic may be used
when students have difficulties in understanding, especially in Al and A2 courses. As an
example, T3 remarked: “I don't think it is right to use a language other than the target
language in the classroom. | think it is difficult to find a common language that both the
teacher and all students know. However, when it is necessary to use it, the language known by
the majority can be used.”

The teachers gave various answers to the question ‘How often can it be used?’. When the
opinions are analyzed, most of the teachers believe that the frequent use of other languages
may negatively affect the development of proficiency in the target language, while a few
supported conditional uses when necessary. Some participants, such as T4 and T13, stated
that other languages can rarely be used to explain abstract concepts or to help at basic levels.
T18 emphasized that such use should be kept at minimum, and similarly, T17 stressed that the
extent to which another language is used should not limit the opportunity to practice in the
target language. T10 and T12 further emphasized that even at beginner levels, such usage
should be approached with caution.

The opinions of the teachers about the situations in which languages other than Turkish can be
used in the classroom in teaching Turkish as a foreign language highlight the need for a
carefully planned and balanced approach. Most of the teachers adopted the view that other
languages should be used only in compulsory situations and in moderation. Some of them,
such as T6 and T14, stated that other languages may be helpful for explaining abstract
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concepts or when students have difficulty understanding. Similarly, T7 and T1 emphasized
that using other languages in specific cases, such as teaching complex grammatical structures
and idioms, can be useful. T8 stated that other languages may be used to save time “when
body language and visual materials are insufficient.” On the other hand, T13 stated that some
words could be used humorously to make students feel that they belong to the lesson. The
focal points of the teachers were that the use of other languages should be limited and
moderate (e.g., T10 and T20), for students at beginner levels, such as Al and A2. Finally, T2
and T3 emphasized that other languages can be used in cases where visual materials are
insufficient or to convey the meaning of words more easily and accurately.

When examining the opinions of the teachers about the skills in which languages other than
Turkish can be used in the classroom in teaching Turkish as a foreign language, some of the
teachers emphasized the importance of limiting the use to certain skills, T16 stated that it may
rarely be used in abstract situations and subjects. Some of the teachers also focused on
specific skills. For example, while T14 and T15 emphasized grammar-related skills, T4 and
T5 stated that the use of other languages can be beneficial for developing reading and
listening skills.

When investigating the opinions of the teachers the proficiency levels at which languages
other than Turkish can be used in the classroom in teaching Turkish as a foreign language,
T17 stated that these languages should be used across all levels, but very carefully and
strategically. Finally, T8 suggested a more intensive use at beginner levels (Al- A2) and a
decreasing frequency at advanced levels (B1- B2- C1). T4, on the other hand, stated that
students may translate from other languages, but the teacher can make use of other languages
(e.g., English) only at levels B1 and above. Participants, such as T9, T12, T15, and T20 stated
that at the beginner levels (A1 and A2), language learners may have difficulties in
understanding the basic structures and therefore supportive languages may be useful at these
stages.

When we look at the opinions of the teachers about the positive aspects of using languages
other than Turkish in the classroom in teaching Turkish as a foreign language, the opinions
reflected a diversity of perspectives similar to those in the previous questions. While some
instructors find the use of another language beneficial others mention its potential negative
effects. However, some teachers such as T15, found the use of other languages useful,
especially in explaining difficult subjects, and stated that this approach could enhance
students’ motivation levels. T15 stated: “If the student cannot answer the question because
he/she does not understand the question asked, we can explain the question in another
language. In this way, the student relaxes and his/her interest and motivation in the lesson
does not decrease. The hesitation and thought of ‘I am falling behind my friends’ decreases.
In addition, the students like it when the teacher rarely says simple expressions, such as ‘Good
morning, good day, thank you’ in one or two words from the language of the students. It
strengthens the bond between the teacher and the lesson. His/her interest increases.” He also
supported this view by using his expressions. T18 stated that the use of another language
when teaching certain concepts can help the concept to be remembered better. This is
especially true for abstract concepts or structural differences between Turkish and other
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languages. T9, who adopted a pragmatic approach, emphasized that other languages should be
used only in critical situations and in a limited manner.

When examining the opinions of the teachers about the negative aspects of using languages
other than Turkish in the classroom in teaching Turkish as a foreign language, it is stressed
that the use of other languages can be tolerated especially at certain levels (Al and A2), but
should be strictly limited at advanced levels (B1 and above). T7 illustrated this perspective,
stating: ‘It can be used at Al level, but I do not find it meaningful to integrate it into the
lessons.” T18 stated that teaching the formal and semantic differences of the target language
based on other languages may cause misunderstandings in the long run.

» Positive Aspects: Other languages can support comprehension at beginner levels (Al-
A2) when students struggle with basic structures or abstract concepts (T14, T15, T9,
T12, T20). They help clarify difficult subjects and enhance motivation and
engagement (T15). Occasional use can strengthen teacher-student rapport and
facilitate understanding when visual aids or body language are insufficient (T8, T15,
T18).

» Negative Aspects: Frequent or unplanned use may hinder target language proficiency
(T7, T10, T17, T18). Overuse can reduce opportunities for practicing Turkish and may
cause misunderstandings, especially at advanced levels (B1 and above). Integration of
other languages at higher levels is generally discouraged, except in critical situations.

« Conditional / Strategic Use: Supportive use is recommended at beginner levels and in
specific skills such as grammar, reading, or listening (T4, T5, T14, T15). Use should
be moderate, carefully planned, and limited to necessary situations to avoid
dependency on other languages. Progressive reduction is suggested as proficiency
increases: more use at A1-A2, decreasing at B1-C1 levels (T8, T4, T17).

3.1.3. Those Who Do Not See Any Problem In Using Another Language Besides The
Target Language

When exploring the opinions of the teachers about which languages other than Turkish can be
used in the classroom in teaching Turkish as a foreign language, T1, T15, and T18
respectively stated: “English, because it is the common language. Almost all students know
it.” “English, which is a global language, or common languages (Arabic, French, Indonesian)
that most of the class knows.” “The second language (e.g., English) that most of the learner
group uses in common - the second language that they know (e.g., English).”. Supporting that
the active use of languages other than the target language and stating that the use of
languages, such as mother tongues or common languages, will have pedagogical benefits.

When reviewing the opinions of the teachers on how often languages other than Turkish can
be used in the classroom in teaching Turkish as a foreign language, some teachers stated that
the frequency of use may vary depending on students’ proficiency levels. For example, T19
and T20 adopted the view that other languages can be used more, especially in the beginning
units of Al and A2 courses. Regarding the teachers’ opinions on situations in which
languages other than Turkish can be used in the classroom in teaching Turkish as a foreign
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language, the focal points of the teachers are that the use of other languages should be more
frequent for students at the beginner levels, such as Al and A2 (T10, T20).

When considering the opinions of the teachers about the skills in which languages other than
Turkish can be used in the classroom in teaching Turkish as a foreign language, some of the
teachers stated that other languages may be employed across all skills. Teachers who adopted
a more flexible approach, such as Teachers like T1 and T13 with a more flexible approach,
stated that other languages can be used for all skills. In addition, T2 argued that some
complex concepts in writing skills can be taught through translation and considered this
especially useful for advanced levels. T18 and T19 stated that other languages can play a
supportive role, especially in the development of speaking skills. When examining the
opinions of the teachers on the levels at which languages other than Turkish can be used in the
classroom in teaching Turkish as a foreign language, many teachers suggested that languages
other than the target language should be used at the beginner levels. For example, T18
highlighted the positive effects of using languages other than Turkish in situations, such as
meet, get to know each other or teaching rules. Some instructors argued that using these
languages at an intermediate level with a certain frequency would bring more benefits to
students. Participant T1 described the use of other languages from Al to Bl levels as
supportive.

Looking at the opinions of the teachers about the positive aspects of using languages other
than Turkish in the classroom in teaching Turkish as a foreign language, T5 argued that other
languages could be functional in teaching in terms of creating a bridge between the target
language and the learner’s mother tongue and explained his perspective as follows: “From the
point of view of the teacher, there may be situations where we have great difficulty explaining
the meaning of a word. At those moments, the use of the other language provides convenience
for the student. At the same time, it also provides an advantage in terms of acculturation of the
teachers from the learner's point of view; it makes the language teaching process easier and
provides a strong bridge between the target language and the mother tongue.” T19 stated that
he supported the use of the language to save time. T7, who has a similar opinion, stated that
students’ mother tongue can be utilized in teaching traditions and customs.

When examining the opinions of the teachers about the negative aspects of using languages
other than Turkish in the classroom in teaching Turkish as a foreign language, teachers
primarily emphasized that this process prevents the progress of learning the target language.
Insufficient exposure to the target language is considered one of the main factors that delay
the learning process. For example, T10 noted that the use of a common language reduces the
student’s active use of the target language by saying “The student does not use the target
language with the support of the common language and delays learning.” In addition, teachers
argued that students’ orientation toward their mother tongue leads them to develop a
translation-oriented learning style. T8 emphasizes that a lack of ability to infer meaning from
context may negatively affect the language competence of the students by saying, “Students
getting used to translating all the time brings along risks, such as not bothering to extract the
meaning of the word from the context.” Teachers also noted that the social dynamics in the
classroom and the learning environment could be negatively affected. T6 explained, “Students
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who have the same language can group among themselves. This reflects negatively on the
classroom.” Pointing out that relying on a common language might lead to groupings and
fragmentation within the classroom, particularly among students with the same mother
tongue. T15 supported this view saying, “Other students may get bored while making
explanations in languages of nationalities that are densely present in the class. This situation
also causes loss of time in the lesson.”

3.2. Students’ Opinions
3.2.1. Those Who Prefer to Speak Only Their Mother Tongue

When it comes to the opinions of the students in response to the question “Which languages
can be used?”, S1 and S15 argued that only Turkish should be used in the classroom.
Considering the opinions of the students in the face of the question “How often can it be
used?”, S1 and S15, with a conservative approach, shared the view that other languages
should never be used in the classroom. When the students’ views on when languages other
than Turkish can be used in the classroom in teaching Turkish as a foreign language are
analyzed, S1 stated that other languages should not be used in the classroom at all. When it
comes to their views on the skills in which languages other than Turkish can be used in the
classroom in teaching Turkish as a foreign language, the students did not display a clear or
consistent stance on this issue. When examining the students’ views on the levels languages
other than Turkish that can be used in the classroom in teaching Turkish as a foreign
language, it was observed that students moved away from their earlier stance of supporting
the exclusive use of the mother tongue and did not maintain their determination in this
direction. Some students stated that it should not be used almost at all in advanced levels. S11
emphasized that at the advanced level, students should completely focus on Turkish.

When the students’ opinions about the positive and negative aspects of using other languages
other than Turkish in the classroom in teaching Turkish as a foreign language were analyzed,
the students who advocated the use of only mother tongue accepted the use of other
languages, albeit at a minimum level. S5 expressed a concern, stating that “It is negative
because it may prevent learning Turkish.” Similarly, S8 highlighted the importance of
consistent practice in language learning, “It is negative because it prevents us from practicing
Turkish.”

3.2.2. Those Who Stated That another Language Can Be Spoken Besides the Target
Language in Necessary/Essential Situations

In response to the question “Which languages can be used?”, the majority of the students
stated that especially English and Arabic are the most appropriate languages to explain the
subjects they do not understand. Regarding the question “How often can they be used?”, the
students’ opinions appeared more diverse than those of the teachers and in some cases, there
were views that use a more flexible approach compared to the teachers’ views. Participants,
such as S5 and S14 stated that they found this type of use appropriate only when explaining
word meanings or clarifying topics that were not understood. S11 emphasized that most of the
lessons should be conducted in Turkish, but it would not be a problem to use other languages



TN CL”

.U 1 | § U AN The Views of Teachers and Students on Languages used other... ® 126

when needed. S2 and S12 stated that the use should not exceed 10-20% of the lesson duration.
On the contrary, some students, for example, S19 and S4 suggested that this use should be
less frequent, for instance, only once a month.

When the students' views on the situations in which languages other than Turkish can be used
in the classroom in teaching Turkish as a foreign language are examined, it appears that they
adopt a more flexible and need-based approach. While S20 stated that he needed to use other
languages “when he did not understand Turkish”, students, such as S5 and S12, argued that
other languages facilitated learning in challenging situations or when instructional
explanations are insufficient, S11 thought that other languages could facilitate the learning of
learning new concepts and complex grammatical structures. S2 argued that confusion might
occur during the teaching of abstract concepts and that other languages could be used in such
cases. Some students said that making cross-linguistic comparisons would be beneficial,
especially in grammar lessons (S15). S4 stated that other could serve a supportive role when
they could not grasp the meaning in listening and reading activities.

When the students’ views on the skills in which other than Turkish can be used in the
classroom in teaching Turkish as a foreign language were analyzed, they again displayed a
pragmatic and supportive stance. Although S2 stated that time could be allocated to other
languages in listening and speaking activities when clarification or comprehension difficulties
arose, S1 emphasized that it should be at a minimum level and argued that other languages
could be used in a limited way, for example to support speaking skills. When we look at the
opinions of the students regarding the levels at which languages other than Turkish can be
used in the classroom in teaching Turkish as a foreign language, although the opinions of the
students are largely similar to those of the teachers, there diversify more in terms of language
use, especially regarding language use at advanced levels. Some students stated that
languages other than the target language should be used less frequently at intermediate levels.
S11 supported the use of other languages at beginner and intermediate levels. Some
participants, such as S14, adopted the idea that non-target language use should be focused on
certain levels.

When the students’ opinions about the positive aspects of using languages other than Turkish
in the classroom in teaching Turkish as a foreign language are analyzed, S15 stated that other
languages could help him when she/ he had difficulty understanding grammar rules. While
S19 emphasized the importance of understanding the subjects with the help of his/her friends,
S1 suggested that other languages should be limited to specific purposes and emphasized that
it should not become overly frequent. When the students’ views on the negative aspects of
using other languages other than Turkish in the classroom in teaching Turkish as a foreign
language are analyzed, their opinions are generally parallel with those of the teachers. While
S20 stated that the use of other languages in the learning process might delay his acquisition
of Turkish, might delay his acquisition of Turkish, S11 stated that the constant use of other
languages might reduce opportunities to practice Turkish and prevent the development of
fluent learning. Some students also stated that the use of other languages in the classroom
negatively affected social interaction and slowed down the overall pace of learning. S7
supported this situation with the following words: “Yes, there is that too; it can reduce the use
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of Turkish. Because when this happens, students usually do not use Turkish in the classroom.”
Similarly, S2 expressed concern that excessive exposure to other languages might decrease
learning motivation and reduce opportunities for practicing Turkish.

3.2.3. Those Who Do Not See Any Problem in Using Another Language Besides The
Target Language

When it comes to the opinions of the students in response to the question “Which languages
can be used?” English was defined as an ‘international language,” while Arabic language
emerged as a language that that students most frequently use to aid comprehension. Regarding
the students’ views on how often languages other than Turkish can be used in the classroom
in teaching Turkish as a foreign language, some students thought that other languages should
be used more frequently in the classroom. For example, S13 and S17 supported the use of
other languages in every lesson. When we look at the opinions of the students about the
situations in which languages other than Turkish can be used in the classroom in teaching
Turkish as a foreign language, some students thought that other languages should be used
more frequently to facilitate the comprehension of concepts they found difficult to understand.

When their views on the skills in which languages other than Turkish can be used in the
classroom in teaching Turkish as a foreign language are analyzed, most of the students stated
that the use of other languages facilitated the learning process in certain skills. While S20
suggested incorporating other languages into grammar and listening activities, participants,
such as S12 and S15, similarly reported that other languages had a facilitating effect on
grammar teaching. Some participants, such as S16 and S19, stated that it would be very useful
to include other languages in listening and speaking skills in addition to grammar. Displaying
a more comprehensive perspective, S13 and S14 supported using other languages in all skills
including speaking, writing, listening, and reading, while S11 emphasized speaking and
listening skills in particular.

When examining the students about the levels at which languages other than Turkish can be
used in the classroom in teaching Turkish as a foreign language, many students supported the
use of languages other than the target language at Al and A2 levels. For example, S8 stated
that these languages would facilitate learning at the Al level. Similarly, S19 stated that he
considered this use “necessary” at the Al and A2 levels. Students, such as S2 and S5 stated
that even at the C1 level, the use of other languages is definitely useful. S3 emphasized that
supporting languages can be used at all levels. When the students' opinions about the positive
aspects of using languages other than Turkish in the classroom in teaching Turkish as a
foreign language are analyzed, the opinions are mostly concentrated on the fact that the use of
languages other than Turkish in the classroom creates a more comprehensible classroom
environment. S14 and S20 stated that students can understand the topics more easily through
their mother tongue or a common language. S11 made the following comment: ‘It facilitates
comprehension, it helps me to understand complex subjects better.” These views reveal that
students feel more at ease with the use of other languages and are more active in the language
learning process. S2 emphasized that the use of other languages could increase students' self-
confidence and provide advantages in terms of more efficient use of time. It is one of the
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common views of the students that these languages facilitate classroom participation and
increase motivation.

When their views on the negative aspects of using languages other than Turkish in the
classroom in teaching Turkish as a foreign language were analyzed, S12, S14, and S16 stated
that they did not see any problem in using another language besides the target language by
saying “None.”

Conclusions and Recommendations

The findings of this study shed light on how both instructors and learners perceive the role of
other languages in teaching Turkish as a foreign language. The results point to clear
differences in belief and practice, shaped not only by pedagogical orientations but also by
cognitive, emotional, and contextual factors that influence classroom interaction.

Some teachers and students argue that only Turkish should be used in the classroom.
According to this perspective, the use of other languages reduces students’ exposure to the
target language, negatively influences their cognitive processing, and slows their overall
language development. It is also suggested that relying on a common language may produce
undesirable outcomes such as the formation of student clusters, loss of motivation, and
reduced academic effort.

Another widely shared view among teachers and students is that other languages may be used
in a limited and controlled manner, particularly at beginner levels (A1-A2), to explain
abstract concepts, teach complex structures, and provide motivation. Supporters of this
approach indicate its benefits in terms of saving instructional time, facilitating conceptual
clarity, and reducing learner anxiety. However, they also note that excessive use of non-target
languages may restrict opportunities for target language practice.

A third group of teachers and students views the use of learners’ native languages or a shared
intermediary language as beneficial, treating all languages as resources. This group argues
that such practices enhance comprehension, strengthen learners’ broader linguistic repertoire,
and bolster motivation. They also highlight the positive contributions of cultural factors and
teacher—student interactions to the learning process.

The findings of this study show that there is a distinct divergence between teachers and
students regarding the use of languages other than the target language in teaching Turkish as a
foreign language. The attitude of teachers prioritizing full exposure to the target language is
based on the principle of ‘as much target language input as possible’, which is one of the
fundamental assumptions of foreign language teaching. On the other hand, the students'
defense that other languages can be used as a functional tool, especially in meaning-making
processes, which reveals that they approach the learning process from a more pragmatic and
cognitive perspective. This divergence stems not only from pedagogical preferences but also
from broader constructs such as learners’ affective needs, perceptions of cognitive load,
linguistic backgrounds, and instructors’ professional role definitions.

When the qualitative data are analyzed, the teachers' attitude towards limiting the use of
mother tongue is observed to be in line with the traditional view that identifies language
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teaching with target language mastery. However, this approach does not fully coincide with
Cook's (2001) theoretical view that native language can be utilized not only as an inevitable
but also as a strategic resource in foreign/second language classrooms. The students' tendency
towards flexible use is in line with Byram et al. (1997), who argue that the ‘language
universe’ that language learners construct in their minds is fed by the cognitive and cultural
structures in their mother tongue. The findings also support Harmer’s (2001) observation that
‘students will use their mother tongue in the classroom no matter what is done’ because
students consciously or unconsciously turn to their mother tongue in the stages of making
sense of abstract concepts and analyzing complex grammatical structures. From this
perspective, the disagreement between teachers and students can be seen as a clash between
the reality of communication in the classroom and the teaching ideal beyond pedagogical
preferences. Although teachers' concerns that native language use will undermine target
language acquisition are frequently discussed in the literature, the findings show that
clarification of meaning for students facilitates the learning process rather than reducing
exposure to the target language. This suggests that native language use is not a pedagogical
threat but can be a tool to accelerate learning when planned appropriately.

Supporters of exclusive target-language use emphasize the importance of exposure in
language acquisition, whereas supporters of contextual use of other languages highlight
practical benefits related to comprehension and instructional efficiency. Meanwhile, those
who see no issue with the use of non-target languages argue for a multilingual perspective that
treats language learning as an interconnected process. These differing views underscore the
importance of considering learner needs, the quality of instructional materials, and the
dynamics of the classroom environment. A fundamental principle in language teaching is to
ensure effective communication with the target audience. Teachers must first understand the
conceptual frameworks underlying learners’ native languages to ensure accurate
comprehension of new concepts. Furthermore, in vocabulary instruction, it may be beneficial
to begin with cognates or words common to both languages (Korkmaz, 2018). As Demircan
(2013) notes, learners rely on their existing linguistic knowledge and skills when constructing
new linguistic systems in a second language.

Those who support the use of only the target language highlight the importance of exposure in
language learning, while those who support the use of another language when needed
emphasize the practical and pedagogical benefits. On the other hand, those who see no
problem in the use of other languages besides the target language argue that the language
learning process should be approached from a multilingual perspective. These different
approaches emphasize the importance of considering the needs of learners, the quality of
teaching materials and the dynamics of the classroom environment. The most basic principle
in language teaching is to ensure effective communication with the target audience. First, the
teacher should understand the thinking system of the learner's mother tongue and ensure that
the concepts he/she will convey are correctly recognized. In addition, it is predicted that it will
be helpful to start with the words common to both languages in the breadth of vocabulary
teaching (Korkmaz, 2018). According to Demircan (2013), in second language learning,
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learners rely on their existing linguistic knowledge and skills when constructing new
linguistic systems in a second language.

One of the most common challenges faced by foreign language teachers is the question of
intermediary language use. In multilingual classrooms, this often refers to a shared language
among learners; most commonly English. The pedagogical appropriateness of such a medium
has long been debated. When instructors lack knowledge of learners’ native languages and
linguistic structures are not sufficiently transparent, misunderstandings can arise, instructional
clarity may suffer, and learners may question the teachers’ proficiency. During the language-
learning process, learners inevitably draw connections to their native language; without the
support of their first language, they may struggle to fully grasp new linguistic structures.
Nevertheless, even when instruction shifts entirely into the target language at more advanced
levels, learners continue to reference their mother tongue during translation, comparison, and
grammatical analysis (Y1lmaz, 2022).

As Cook (2001) suggests, it would be more appropriate to consider the mother tongue as a
valuable resource for developing authentic (natural) foreign/second language speakers rather
than as an obstacle to be avoided at all costs. Learners' mother tongue shapes the foreign
language universe they construct in their minds by influencing their use of the target language
and their language learning skills (Byram et al., 1997). According to Harmer (2001), no
matter what teachers say or do, there is no doubt that learners will use their mother tongue in
the classroom. Overall evaluations reveal that both teachers and students agree on the
necessity of balancing target language exposure with meaning facilitation in teaching Turkish
as a foreign language. While teachers generally tend to keep this use to a minimum, students
adopt a more pragmatic and flexible approach in this regard. Teachers predominantly aim to
provide full exposure to the target language, whereas students argue that other languages can
be used at many points to facilitate understanding and support the learning process. Teachers
generally support careful use and limited to specific skills, whereas learners adopt a more
flexible approach to facilitate comprehension and reduce effort in the language learning
process. These findings suggest that classroom practices should be tailored to the needs and
language levels of the learners. Achieving successful language teaching outcomes necessitates
a carefully planned and measured approach to the use of non-target languages.

Recent scholarship in multilingual pedagogy expands the understanding of cross-linguistic
interaction far beyond the traditional debates on monolingual versus bilingual teaching.
Translanguaging theory, as developed by Garcia and Li Wei (2014, 2017), conceptualizes
language use not as the alternation of separate codes but as the flexible deployment of a
unified linguistic repertoire. From this perspective, learners should not be viewed as
managing discrete linguistic systems but as drawing on their full semiotic resources to make
meaning, negotiate understanding, and engage in academic tasks. The findings of this study
align with this view, particularly in showing that both instructors and learners use other
languages strategically to clarify content, scaffold complex structures, and reduce cognitive
load. Rather than interpreting these practices as deviations from “target-language purity,”
translanguaging theory positions them as legitimate and productive components of learning.
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Similarly, frameworks of emergent multilingualism argue that learners’ linguistic repertoires
are dynamic and continually reshaped through interaction (Otheguy et al., 2015; Larsen-
Freeman, 2018). The nuanced and context-dependent language choices observed in this study
support this dynamic perspective, illustrating how learners actively develop new meaning-
making practices rather than simply transferring skills from one language to another. An
ecological perspective (van Lier, 2004; Douglas Fir Group, 2016) further emphasizes that
language learning is embedded within a network of environmental, social, and psychological
factors. The influence of classroom environment, teacher stance, peer interaction, and the
pedagogical culture of Turkish language institutes observed in this research fits well within
this ecological framing. Taken together, these contemporary frameworks help recontextualize
the use of additional languages not as interference but as an essential component of a holistic,
resource-oriented approach to language education.

Based on these findings, several practical implications for teaching Turkish as a foreign
language emerge. First, limited and controlled native-language use at beginner levels may
reduce learner anxiety, lessen cognitive load, and accelerate learning. Strategic use of support
languages for abstract concepts, cultural content, and complex grammatical structures
contributes to establishing well-structured meaning units in the target language. At advanced
levels, both teachers and students generally agree that the dominance of the target language is
essential for promoting fluency and natural communicative competence. However, the
findings also highlight the need to increase instructors’ awareness of multilingual pedagogies
and underscore the importance of in-service training.

This study has certain limitations. The relatively small number of participants and reliance
solely on subjective statements restrict the generalizability of the findings. Additionally, the
absence of classroom observations prevents the identification of discrepancies between
teachers’ stated beliefs and their actual instructional practices. Future studies incorporating
data triangulation through classroom observations, comparisons among learners with different
native languages, and experimental research investigating the impact of native language use
on learning outcomes would enable a more comprehensive assessment of multilingual
pedagogical approaches in Turkish language teaching.

When the results obtained from the study are evaluated in general, the following
recommendations can be made:

e In the process of teaching Turkish as a foreign language, it is suggested that in-service
trainings should be organized for teachers in order to determine the languages used in
the classroom functionally.

e Guidance materials should be developed for teachers to adopt a more conscious and
controlled approach to the use of mother tongue and lingua franca in pedagogical
decision-making processes.

e In order to increase students’ use of the target language, it is recommended to include
more communicative activities in classroom practices.
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e In order to evaluate the contribution of different languages used in the classroom to
learning in more detail, further mixed-method and observation-based studies can be
conducted.

e Since this study is limited to a group of students at a certain level, generalizability can
be increased by conducting similar studies with groups of different ages and
proficiency levels.

In order to analyze student views in more depth, it is recommended that qualitative
studies supported by audiovisual data be conducted.
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Genisletilmis Ozet

Yabanci dil 6gretimi; bireylerin ana dilleri disindaki bir dili iletisim, egitim, meslek veya
kiiltiirel etkilesim amaciyla 6grenme siireglerini kapsayan ¢ok boyutlu bir etkinliktir. Bu
stirecte “ana dil”, “hedef dil” ve “araci dil” kavramlar arasinda dinamik bir iliski
bulunmaktadir. Dil 6gretiminde hangi dilin, hangi amagla ve ne zaman kullanilacagina iliskin
tartigmalar, Ozellikle 20. yiizyilin ikinci yarisindan itibaren dil 6gretim yaklagimlarinin
merkezinde yer almistir. Yalnizca hedef dilin kullanimi, 6grencilerin ana dillerinden tamamen
uzaklastirilmas1 ya da sinirli 6lgiide araci dil kullanimina izin verilmesi gibi konular;
ogretimsel verimlilik, 6grencilerin motivasyonu ve anlamlandirma siiregleri agisindan farkl
sonuglar dogurmaktadir. Bu baglamda, Tiirk¢enin yabanci dil olarak §gretiminde de hedef dil
disindaki dillerin kullanimina iligkin kuramsal ve uygulamali tartismalar stirmektedir.

Arastirma, yabanci dil olarak Tiirk¢e 6gretimi siirecinde hedef dil disindaki dillerin sinif i¢i
iletisimdeki roliinii belirlemek ve bu konuda Ogretmen ile O0grencilerin goriislerini ortaya
koymak amactyla yiiritiilmistiir. Caligmada, hedef dil disindaki dillerin 6gretim siirecinde
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nasil, ne Olgiide ve hangi durumlarda kullanildigi arastirilmis; ayrica bu kullanimin
ogretimsel, biligsel ve duyussal etkileri degerlendirilmistir.

Aragtirma, nitel arastirma  yontemlerinden fenomenoloji  (olgubilim) deseniyle
gerceklestirilmigtir. Fenomenoloji yaklasimi, bireylerin yasantilarindan hareketle belirli bir
olgunun 6ziinli anlamay1 amacladig i¢in 6gretmen ve O6grencilerin kisisel deneyimlerinin
derinlemesine incelenmesine olanak tanimistir. Calismanin katilimcilarin1 2024 yilinda bir
devlet iiniversitesine bagli TOMER de gorev yapan 20 Tiirk¢e dgretim elemani ve Tiirkgeyi
yabanci dil olarak 6grenen 20 6grenci olusturmustur. Veriler, yar1 yapilandirilmis goriisme
formu araciligiyla toplanmis; goriismelerden elde edilen veriler igcerik analizi yontemiyle
coziimlenmistir. Analiz siirecinde veriler kodlanmis, temalar olusturulmus ve 6gretmen ile
ogrenci goriigleri karsilastirmali bigcimde degerlendirilmistir.

Elde edilen bulgular, 6gretmen ve Ogrencilerin hedef dil disindaki dillerin kullanim
konusunda ii¢ ana egilim sergiledigini ortaya koymustur. Birinci grupta yer alan katilimcilar,
yalnizca hedef dilin kullanilmasini savunmustur. Bu goriise gore yabanct dil dgretiminde
hedef dile tam maruz kalma, 6grenme siirecinin en temel unsurudur. Diger dillerin sinif
ortaminda kullanimi, Ogrencilerin hedef dilde diisiinme ve iletisim kurma becerilerini
engellemekte, Ogrenme siirecini yavaslatmakta ve bagimli 6grenme aligkanliklarini
pekistirmektedir. Bu goriisii savunan 6gretmenler, 6grencilerin anlama gii¢liigii ¢ekseler dahi
hedef dile maruz kalmalarinin uzun vadede daha kalici 6grenme saglayacagini ifade
etmislerdir.

Ikinci gruptaki oOgretmenler, gerektiginde hedef dil disindaki dillerin sl 6lgiide
kullanilabilecegini belirtmistir. Ozellikle baslangi¢ diizeyinde (A1-A2) hedef dilin tamamen
anlagilmasinin  gli¢ oldugu durumlarda, acgiklama yapmak veya soyut kavramlari
somutlastirmak amaciyla araci dil (¢ogunlukla Ingilizce veya Arapga) kullanilabilecegi ifade
edilmistir. Bu grup, hedef dil disindaki dillerin kullaniminin 6grencinin anlam kurma siirecini
kolaylagtirdigini, kaygiyr azalttigin1 ve motivasyonu artirdigmmi vurgulamistir. Ancak bu
kullanimin smirli, amagh ve pedagojik bir denetim altinda olmas1 gerektigi, aksi halde hedef
dile maruz kalmanin azalacagi ve 6grenme siirecinin sekteye ugrayacagi goriisii one ¢ikmistir.

Ugiincii gruptaki dgretmenler ise hedef dil disindaki dillerin kullanimimi pedagojik agidan
dogal ve faydali bir siire¢ olarak degerlendirmistir. Bu oOgretmenler, ¢ok dilli simf
ortamlarinda ortak bir dilin (Ornegin Ingilizce) kullanilmasinin iletisimi kolaylastirdigina,
karmasik konularda zaman tasarrufu sagladigini ve 6grenciler arasi etkilesimi gii¢clendirdigini
belirtmistir. Ayrica 0gretmenin 6grencinin ana dilinden veya ortak dilden kisa ifadelerle
yararlanmasinin simuf i¢i bag kurmayr kolaylastirdigi, ogrencilerin derse katilimini ve
duygusal bagliligin1 artirdigi dile getirilmistir. Ancak baz1 6gretmenler, bu yontemin agiriya
kacmasi halinde hedef dilin ikinci planda kalabilecegini ifade ederek oOlgiiliiliigiin 6nemini
vurgulamistir.

Ogrenci goriisleri incelendiginde, dgretmenlerle paralel ancak daha pragmatik bir egilim
gozlenmistir. Ogrencilerin bir kismi yalnizca Tiirkgenin kullanilmasin1  savunurken,
cogunlugu gerektiginde aract dilin kullanilmasmi desteklemistir. Ozellikle Al ve A2
seviyesindeki 6grenciler, araci dil veya ana dilin kullanilmasinin dersi daha anlasilir hale
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getirdigini, soyut kavramlarin agiklanmasimi kolaylastirdigini ve ozgiiven kazandirdigini
belirtmistir. Bununla birlikte ileri seviyedeki Ogrenciler, hedef dil disindaki dillerin
kullaniminin azaltilmas1 gerektigini vurgulamis; bu dillerin yogun kullaniminin Tirkce
pratigini ve akiciligi olumsuz etkiledigini ifade etmistir. Ayrica 6grenciler, araci dilin asir
kullaniminin sosyal etkilesimi sinirlayabilecegini ve 6grenme hizini diisiirebilecegini de dile
getirmistir.

Aragtirmadan elde edilen genel sonuglara gore Ogretmen ve Ogrenciler, hedef dile maruz
kalma ile anlami kolaylastirma arasinda bir denge kurulmasi gerektigi konusunda ortak bir
goriise sahiptir. Etkili bir Tiirkge 0gretimi i¢in hedef dilin sinif ortaminda baskin olmasi
gerektigi, ancak gerektiginde anlami destekleyici dillerin 6l¢iilii bigimde kullanilmasinin
ogrenme siirecini olumlu yonde etkiledigi sonucuna ulasilmistir. Ayrica araci dil veya ana dil
kullaniminin 6zellikle soyut kavramlarin 6gretiminde, karmasik dil yapilarini agiklamada ve
kiiltiirel baglam1 aktarmada yararli oldugu tespit edilmistir.

Bu calisma, yabancilara Tiirkge 6gretiminde ¢ok dilli yaklasimin pedagojik agidan stratejik
bicimde kullamilmasmin 6nemine dikkat ¢ekmektedir. Ogretmenlerin hedef dil kullanimini
merkeze alarak 6grencinin anlam kurma siirecini destekleyen bilingli ve olgiilii arac1 dil
kullanimina yonelmeleri 6nerilmektedir. Bununla birlikte 6gretmenlerin pedagojik muhakeme
becerilerini gelistirmeleri, sinifin dilsel ¢esitliligini yonetebilmeleri ve farkli diizeylerdeki
ogrenci ihtiyaclarina uygun 0gretim stratejileri gelistirebilmeleri gerekmektedir.

Arastirma sonuglarina dayali olarak su oneriler gelistirilmistir: (1) Tirkge 6gretmenlerine
yonelik hizmet i¢i egitimlerde simf ici dil politikalarina dair farkindalik kazandirilmali, (2)
aract dil kullaniminin sinirlart ve yontemleri konusunda o6gretmenlere rehberlik edecek
materyaller hazirlanmali, (3) 6grencilerin hedef dili aktif bi¢imde kullanmalarini tesvik eden
iletisimsel etkinliklere daha fazla yer verilmeli ve (4) farkl kiiltiirel ve dilsel gecmise sahip
Ogrenci gruplariyla benzer arastirmalar yapilarak genellenebilir sonuglara ulasilmalidir.

Sonug olarak, bu caligma yabanci dil olarak Tiirk¢e 6gretiminde hedef dil disindaki dillerin
kullanimi1 konusunda &gretmen ve 6grenci algilarini sistematik bigcimde ortaya koymakta,
hedef dile dayali 6gretim anlayisin1 destekleyen ancak ¢ok dilliligin pedagojik katkilarini da
reddetmeyen dengeli bir yaklasim onermektedir. Bulgular, etkili Tiirk¢e 6gretimi i¢in hedef
dile yogun sekilde maruz kalmanin yani sira anlam kurmayi destekleyen esnek bir dil
politikas1 benimsenmesi gerektigini gostermektedir.



